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INTRODUCTION

San Antonio College Child Development Department was awarded two
Discretionary Program Improvement Grants through the Carl D.
Perkins Vocational and Applied Education Act by the Texas Higher
Education Coordinating Board.

The Child Development Associate Credential Curriculum and
Training Project involved the development of a Child Development
Associate (CDA) instructor's guide with "active learning"
teaching techniques, handouts and transparency masters to be used
with Child Development Associate Credential training programs in
Texas community colleges. Materials were evaluated by an
advisory committee, child development department faculty and the
students in three CDA classes at the San Antonio College campus.
Oon May 18-19, 1992, a workshop using activities from the guide
was presented fcr Texas child development community college
instructors.

The Child Development Associate Credential and Technical
Assistance Project was a one year continuation of the Child
Development Associate Credential (CDA) Curriculum and Training
Project. Activities in the instructor's guide were field tested
at four community college sites. Activities in the guide were
revised based upon feedback from colleges and according to new
guidelines in the CDA Council model. Technical assistance was

provided to the four colleges through demonstration teaching,
workshops and meetings.

The CDA credential is a nationally recognized professional
credential that is awarded to those individuals who are competent
teachers of young children. The CDA credential is given by the
Council for Early Childhood Professional Recognition in
Washington, D.C. The recipients have received competency based

training and demonstrated their skill in working with young
children.

To insure that the guide will meet the needs of the CDA students
in community colleges, a survey was conducted to determine types
of community college classes offered for CDA students, support

services in place at these colleges and characteristics of the
CDA students.

Surveys were distributed to the forty community colleges which
offered a child development major. Twenty-six surveys were
completed and returned. A response rate of 65% was achieved.
This section of the guide reports the highlights of the findings
from the responding child development departments.

Introduction - 1




ORGANIZATION OF CLASSES )
A majurity of the colleges, 65% offer CDA training in tbeir
child development programs. Eighty-~eight percent organize
their CDA training by offering designated child developmerit
courses for CDA students along with other students.

Sixty-five percent of the colleges plan to meet the new
requirements of 120 clock hours in eight different content
areas with a minimum of 10 hours in each area by offering
designated child development courses for CDA students along
with other students.

Sixty-nine percent of the colleges offer on-site supervision
and observation by the college instructor. College
instructor supervision and observation is offered as part of
the child development courses instead of a separate class in
66% of the departments.

MANUAL ORGANIZATION AND CONTENT

A vast majority of respondents (94%) chose the CDA
functional areas as the best method of organization of
activities. Fifty-two percent of the surveys indicated that
CDA competency or 2 + 2 objectives would also be acceptable.
CDA functional areas have not changed while changes have
been made in the organization of the CDA competericy areas.
Networking is in progress with the 2 + 2 committee to ensure
compatibility with the 2 + 2 objectives.

All but one respondent to the question on learning styles
indicated that information on different learning styles and
appropriate activities for particular kinds of learning
styles would be helpful. Research indicates that an
instructor's teaching styles tend to parallel their own
learning styles. This type of instruction is often not

appropriate for students who have learning styles that are
vastly different.

All respondents indicated that a photo-feady master brochure
about CDA training programs which are asailable at the
individual colleges would be useful. This was provided.

Suggestions for the CDA manual included:

updated bibliography

resource and organization materials

cultural activities

overhead transparency masters

reproducible handouts :

teaching strategies and activities

specific class instruction and activities tied to CD2
functional areas

information on the new CDA requirements including
general information on procedures for earning a CDA
credential

< observation forms

A A A A A AA

A
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SUPPORT SERVICES

A variety of support services are offered that would be
helpful to non-traditional students. Chart 1 provides
information on the different types of services.

Chart 1

Support Services

Tutoring/Academic
Assessmant

Career Counseling

Child Care

Financial-Aid for
Child Care

Handlcappad
Student Services

Job Readiness

Women's Canter

Training: StressfTime Mgt.

0 0.05 0.1 0.15 0.2 0.25

The survey did not address the questior of the hours some of
these services are available. Times may not be convenient
for CDA students. Half of the CDA students represented in
this survey are working 31 to 40 hours a week. Students may
also need to be informed on the availability of these
services. Additional information may need to be provided on
time management and stress reduction techniques.

Activities +that could be added to the curriculum to assist
non-traditional student (CDA students) include activities
to:

<« help students feel comfortable in an academic setting

<« help students determine learning styles and ways to
use this information

< enhance student's self esteem

5
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<« inform students on ways to identify and establish
support systems

<« assist students in establishing career goals

<« develop personal safety techniques

Chart 2 provides information on needs as estimated by survey
respondents.
Chart 2

Support Activities

Comioriable Feeling
Learning Styles
sot-cstcam [N o 5
stess -Time Mgt. | RN AR O. 15
Suppoit Systams

Career Goals

Personal Safaty | | |
0 002 004 006 008 01 0.12 0.14 0.16 0.18

There is a definite need for activities of this type.
Activities are provided in this manual.

U
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CHARACTERISTICS OF BTUDENTS
In general CDA students are older than the typical college
students who are in the 18 - 22 age range.
Chart 1

Age of CDA Students Represented on Survey

20 to 24
25 to 34 19%
34%
19 or beiow
4%
Unknown
4%
45 or above
8%
35 to 44
31%
Chart 2
Race of CDA Students
Black
Ve
Caucasian
22%
Unknown
10%

Hisp~nic
3

]
L4
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Chart 5

Number of Children

One
a%
Unknown

1%
None
More than three 14%
6%
Three
23%
‘I’ Clearly the majority of these students can be considered

nontraditional students - older than the average student with
additional responsibilities of job and family. To be successful
these students will need the additional support services offered
by colleges in addition to activities added to the curriculum to
support these non-traditional students.

Introduction - 7
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ORGANI2ATION OF ACTIVITIES

The active learning activities ares srganized according to the CDA
thirteen functional areas. Information about the Functional
Areas has been provided by the Council for Early Childhood
Professional Recognition. The activities can be used in
designated Child Development courses for CDA students or in
separate CDA classes. Sample lesson plans are given for a three
hour class. However, activities can also be used for shorter
classes. Lesson plans include an opening activity, main
activities and feedback activity for both large and small groups.
Opening activities are used to assist the instructor in
determining a starting point and give a meaningful introduction
to the topic. Large or small group activities follow. The
feedback activities will give students an opportunity to provide
feedback for the instructor on the information and skills learned
by the student and to determine areas in which they still need
assistance. Some of the feedback activities also give students
the opportunity to plan ways they will implement thair new skills
and knowledge in their classroom.

Information for each learning activity include topic, objective,
name »>f activity, suggested materials, procedure, comments,
suggested length of time, learning styles and source. Although
each activity is designed for a particular topic, most of the
techniques or procedures described could be altered to fit other
topics. The objectives were planned using Bloom's Taxonomy to
ensure that the activities planned cover a range of cognitive
complexity - the stages include knowledge, comprehension,
application, analysis, synthesis and evaluation. Most of the
sample lesson plan opening activities require students to recall
or recognize information. Other activities require a higher
level of cognitive thinking. Students are required to organize
learned information, rephrase, or describe in their own words
Students will also apply previously learned material to problem
solving. Some of the activities also involve cognitive skills
requiring students to analyze, synthesize and evaluate.

Activity plans include suggested materials and a description of
procedures. Many of the respondents to the survey shared that
the idea of active learning and/or CDA training was a new
technique to them. Consequently, they requested detailed

descriptions of procedures. Comments that were thought to be
helpful were added.

Learning styles for each activity are listed. Learning styles
are a method of learning. Many teachers come to the realization
that people do not all learn in the same way. Learning styles
involve the way information is best received; the way it is
processed; and the preferred environment for learning to take
place. Instructors tend to plan student learning activities
which enhance learning in the same style as they learn. It is
important that students be given the opportunity to diszover

Introduction - 8

14




their own learning styles and be provided learning activities
which accommodate a variety of learning styles.

If a testing center is available on your campus, arrangements may
be made for students to take the Learning Styles Inventory. This
instrument consists of forty-five survey items in statement form
to which students are required to give a "yes" or "no" response.

Students can also be assisted in determining their learning style
by reading descriptions of the different styles and making a
decisions on which best describes them. One instructor assisted
the class in determining individual learning styles by
instructing the students to describe a task in written form in
which they felt they had performed very well. They then analyzed
reasons for their top performance.

The activities have been categorized according to:

Receptive learning style - how information is best
received - visual, auditory or
tactile

Social learning style - how students work best - individual
or in a group

Expressive learning style - how students process
information - oral or written

It should be noted that many people's learning styles are a
blended combination of all of these components. Some students do
have a very definite preference. It is particularly important
that nontraditional students experience planned activities which
accormmodate all types of learning. Students should have

exy ?’rience in their preferred learning styles.

A suggested length of time for each activity and source was added
to this edition. The end of each chapter has a list of resources
both printed and audiovisual. It is important that the textbook
or books used with the CDA students are current. Essentials,
published by the Council for Professional Early Childhood
Recognition, could be considered as a text. Articles from "Texas
Child Care" periodicals were frequently used because of their
availability, practicality and readability. Audiovisual
materials were carefully examined for their practicality,
developmental appropriateness and cost.

Introduction - 9
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ACTIVE LEARNING

Tellmeand I
forget, teach mie
and I remember.
involve me and
I learn.

Benjamin

Franklin

oont gobe 3 flaterese e, crou *o. --'-'-)[' g

not
a

spectator

sport.

Anonymous

//——\
7 Principle of Congruity >

SN

People who are going to be teachers \\\
of young children should be taught /|
in the same way they will teach. ./~

e

The adult learner wants to be involved,
wants to participate, warits to be treated with
respect and dignity, wants to be challenged.
Conversely, he or she does not want merely
to sit and listen, to take notes, to struggle
with exams, to be talked down to, to be
bored, or to be bombarded with theory with-
out opportunities for pratical application,

Malcolm Knowles 1984

N

~

When you begin to become an expert on
anything, you forget what people ordinar-
ily Know. You lose track of the starting
point. — Vivian

Michael Dorris and Louise Erdrich, The

Crown of Columbus (New York: Harper-
Collins Publishers, 1991)

Getting Started - 1
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ACTIVE LEARNING

The quotes on the previous page are important thoughts to Xeep in
mind when working with non-traditional students. It is important
to remember that some of our most basic premises about teaching
children apply as well to the teaching of adults. Adults, as
well as children, learn more when they are fully involved in the
learning process, when they are treated with respect and dignity
and when they are challenged to perform to the best of their
abilities.

"Learning is indeed not a spectator sport!" After a long work
day, adult students do not want to merely sit, listen and take
notes. Adults want and need to be actively involved. Activities
can be planned which assist students in processing information
and turning information into knowledge. Learning strategies can
take into consideration a variety of different learning styles
and a variety of information processing methods.

Adults learn best in settings in whizh they are treated as unique
individuals. Every attempt should be made to identify the
student's current skills, both study skills and professional
skills. Teachers of ycung children can only be expected to
create optimal learning environments for children if they
experience optimal conditions themselves. Therefore, just as
teachers of young children carefully create an environment for
the children, college instructors must spend time creating an
atmosphere that is inviting, attractive and psychologically safe
for the adult student.

Getting Started - 2

}\1\

4




CREATING THE ATMOSPHERE

"Spontaneous growth will occur only in an environment which
minimizes anxiety and maximizes the delights of growth."
Maslow, 1962

Every attempt should be made to create an atmosphere in which
trust can be built. Students should get involved with the
material, the teacher and onre another. The teacher in the
classroom will want students to develop relationships with each
other so that they are able to:

feel safe in the group.

discuss and sometimes disagree.

support and care about one another.
become learning resources for each other.
become friends.

A A A A A

The atmosphere must be safe enough that students can feel free to
make mistakes. It must also be an atmosphere where students are
given recognition and credit for what they know and believe. It
takes time for students to feel comfortable in the classroom.
Often at the beginning of the first class of the semester, you
can feel the uncomfortableness experienced by the students. This
is accompanied by silence and a sense cf distance. 1In four-year
colleges, a sense of community among students develops as a
result of dorm life, social clubs and sports. In a community
college, the instructor must take the time to create the
community. Students need an opportunity to get to know the
instructor as a person and to become acquainted with their fellow
students. They need to learn names and personal facts to enable
them to view each other as individuals. When students risk just
a little by sharing something about themselves, 1 basis is built
for open discussion later in the course.

The instructor must also become very acquainted with the students
and view the students as unique individuals with very definite

feelings and concerns. A good instructor genuinely cares akout
the students.

Before students arrive, the instructor will want to create an
inviting atmosphere and begin to encourage student involvement by
the arrangement of the classroom. The classroom furniture needs
to be arranged to promote interaction. The traditional classroom
arrangement with rows of chairs, desks or tables facing the
instructor discourages student interaction. It permits a low
student involvement. Most of the information flows from the
instructor to the student. It often encourages passivity on the
part of the students. Instead, chairs grouped in several semi-
circles or around tables or desks encourages small group

involvement and interaction between the students in the small
group.

Getting Started ~ 3

13




After arranging the classroom, the instructor can continue to
create this sense of community by greeting each student at the
classroom door the first class and handing them a letter of
welcome (See example at end of chapter.) Activities can be
offered which encourage students to interact in such a way that
connections begin to form. It is a good idea to start with "ice
breakers". Ice breakers are start-up activities that help
students ease into class. Ice breakers help students get to know
one another and serve as the beginning step in creating an
atmosphere of trust.

Benefits of ice breakers are as follows:

< They allow participants to become acquainted with one
another in a meaningful way.

< They help to relax the group and make people more
spontaneous. By engaging in meaningful, often fun type
activities, students' anxieties and tensions can be reduced.

« They assist in developing trust among the students and with
the instructor.

< They help energize the class. To the extent that students
are permitted to engage early on in activities that are
marked by movement, standing up, meaningful sharing, fun and

novelty, they are put into an alert, stimulated and
motivated state.

Many ideas for ice breakers are offered at the end of this
chapter. Some are more practical for small groups; others for
large groups. Some can be accomplished in five minutes. Others
require more time. All have been successfully used in college
classrooms at San Antonio College.

Getting Started -~ 4
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‘ICE BREAKER:
MATERIALS:

PROCEDURE:

ICE BREAKER:

MATERIALS:

PROCEDURE:

‘'ICE BREAKER:

MATERIALS:

PROCEDURE:

Getting Acquainted With Another Student
Individual name card in box

Place half of the students' name tags in a
box. Let the other half of the students
select a card randomly from the box. If the
student recognizes the name, encourage
student to draw again. Instruct students to
move around and locate the person whose name
is on the tag. Students can exchange
personal data: names, doals for course,
feelings or concerns. Student can introduce
one another to the rest of the class.

Name Game

Name tags
Several small balls or bean bags

Have students print first name in large
letters on name tag. Have students stand in
large circle. They are to throw ball or bean
b.g to person on other side of the circle
calling person's name. Catcher then becomes
thrower until all students have caught and
thrown ball or bag. Students repeat pattern.
Then second time use two balls or bags
repeating pattern. Then try three.

Discuss purpose of game. What can you learn
by playing the game? How did you feel?

Find a Person Who

Find a Person Who - worksheet for each
student

Distribute the worksheets and encourage
students to move around the room asking
questions of each other. A person who fits
the statement signs his/her aame and basic
details on the appropriate blanks. A person
can sign only once on each sheet of paper.
When it appears that many of the students
have completed the form, have students return
to their seats and as a class discuss the
responses to the questions: "Do we have any
one working in a church related school?"

‘A more abbreviated activity form has been used for ice breakers
since objectives are very similar. Sources were given when

kKnown.

Getting Started - 5
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‘ FIND A PERSON WHO:

has travelled in another country

has read at least two books by the same author
. has an unusual hobby

exercises on a regular basis

has at least two pets

was not born in Texas

has more than five years experience working with young
children

8. 1is a parent of more than one child

9. works in a church related school

10. works with the same age group as you do

Nov b W

DIRECTIONS: Write the names and details about ten different
people in this classroom; you cannot use the same
person more than once.

Name of Person Details

‘ 1. country:

2. author/books:

3. hobby:

4. what?:

5. kind and names?:

6. where?:

7. how long, what ages?:

8. how many?:

9. name of school:

10. age group:

Getting Started - 6
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‘ ICE BREAKER: Guess Who?
MATERIALS: Index cards and basket

PROCEDURE: Give each student an index card and ask then
to put their name on it and one fact they
tl *nk most people don't know about them (ex.
third grade dodge ball champion, grandparent
of 12, etc.). Collect the cards in a basket.
Teacher reads off fact; class tries to guess
who wrote it.

‘ ICE BREAKER: Getting Acquainted
MATERIALS: Getting Acquainted Form (form will need to be
changed according to number of students in
class)
PROCEDURE: Encourage students to get acquainted with at

least three students before the beginning of
each class. Students can select three
students, exchange information and begin the
process of getting acquainted. The next
class, each student can get acquainted with
three more.

Getting Started - 7
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@ ZCE BREAKER:
MATERIALS :

PROCEDURE:

COMMENT :

ICE BREAKER:
MATERIALS:

PROCEDURE:

Interviews for Creative Introductions
None

Have each student find a partner. Interxview
one another for five minutes. Students fhen
introduce each other stating to the class the
partner's job or other 2xperience with young
children, something interesting or different
about the person, and the partner's
expectation from the course.

Variation - Have each pair join another pair
in waking introductions in and from this
small group.

Students enjoy learning about each other.
They reveal more information about each other
then they would if asked to introduce
thenselves. As students are introduced, you
can begin to learn their name by jotting down
names and making an informal seating chart.
Then call students by name the rest of the
period.

Name Ganme
None

Instruct students to sit in a circle and
share their names and something they will
bring to a "picnic" that begins with the same
initial letter as their name. Each person in
turn is to name all the previous students and
what they are bringing and their won name and
picnic item. "My name is Christine and I'm
going on a picnic and bringing cherries."

Faliad

fv
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ACTIVIT ":

MATERIALS:

PROCEDURE:

ACTIVITY:

MATERIALS:

PROCEDURE:

My Personal Shield

Transparency of a shield segmented into six
roxes

Divide the students into groups of three to
four students each. Put transparency on
overhead. Instruct students to put one
response in each box.

Have them finish one box befcre reading
instruction for the next box.

Here are the instructions for the boxes:

Box 1. Draw your happiest memory as a

child.

2. Draw your greatest accomplishment.

3. Draw the motivating force behind
your work with children.

4. Draw what you would do if you had
one Year to live.

5. Print two descriptive words you
would most want on your tombstone.

6. Print two descriptive words you
would least want on your tombstone.

When all the students have finished their
shield, instruct them to explain their
drawing and words to the other students in
the groups.

Setting Goals
Setting Goals Form

Instruct students to, "Think about your goals
for taking this class. What do you hope to
get out of this course? How do you think it
will help your job performance? What are
some personal skills that you would like to
work on or achieve? Write down both personal
and school goals." After students complete
forms, goals can be discussed.

m ~

e O
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‘ HOPES AND CHANGES

1. My best skill working with young children is

2. My biggest accomplishment in the last year working with
young children has been

3. I feel I would like to learn to

4, My goals for the next four months (length of this course)
are

©. My goals for the next five years are

Q Getting Started - 11




August 29, 1993

Dear Student:

Welcome to our CHD 1340.203 Child Development Associate Training
I class. This class covers the functional areas of safe,
healthy, learning environment, self, social and guidance. You
will learn information and develop skills that will be important
to you personally as well as useful in your work with children.

You will be encouraged to be an active learner in this class.
Part of the class time, you will be working individually, with a
partner or in small groups developing checklists on the
functional areas, working on professional resource file material
and evaluating materials and classrooms. You will be exposed to
lots of ideas to use in your classroom. You will be busy! I,
however, feel by the end of this semester you will see a real
growth in your teaching skills and knowledge.

Again, welcome to class. Become acquainted with your fellow
students today and let's get STARTED!!

Sincerely yours,

J. Christine Catalani, Instructor
Child Development Department

JCC/ra

Getting Started - 12




© GENERAL FEEDBACK METHODS
ACTIVITIES AND OBSERVATION FORMS

ACTIVITY: Student/Teacher Information Exchange

MATERIALS: Two index cards for each student. Make
certain the cards are different in some way
(i.e. color or size)

PROCEDURE: Hand out two different cards to each student.
Instruct the students to use one card
(specify which) to put their name on and tell
you anything they want you to know about them
as individuals. It can be specific to the
CDA class or just to them. Indicate to them
that information will be considered
confidential. Collect these cards while
students are completing the second set.

On the second set, ask students to write a
question about you or the course. Inform
them that no names are necessary and their
questions will be answered. Questions can
then be answered in class.

ACTIVITY: Student Notes
ﬁ MATERIALS: None
} PROCEDURE: After students have completed two weeks of

class, instruct them to write twc c¢r three
sentences on how things were going and ask
them to sign their names and hand in.

This can be done periodically throughout the
semester. Some of the students may add a
question. General questions could be
answered at the beginning of the next class.
Individual questions could be responded to
after or between classes.

COMMENTS: Often students do have questions that they
feel freer to ask in the privacy of a note.
The note also gives additional information
about the CDA students' reactions to their
college experience. You will answer the
questions after you collect the second set,
look through the cards answering those you

‘ can. During the next few classes, try to

answer all the guestions.

h“\

b
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Course: CHD Instructor:

Semester: Date:

STUDENT EVALUATION OF CLASS ACTIVITIES

This is your opportunity to evaluate the classroom activities
which you have participated in.

1.

2.

In general, my feelings about the class are:

I feel most comfortabie when:

My favorite activity has been:

My least favorite activity has been:

I learned the most from:

Next time I wish the instructor would:

Please evaluate the following activities on a scale from 1 to
5--1 being poor and 5 bein¢ excellent.

Circle one

a. 12345

b. 12345

c. 123 45

d. 12345

e. 12345

£. ceo- 12345
v
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Name Center

‘ . EVALUATION OF ACTIVITY AT PIELDSITE

Part A - to be completed by student.

Topic (1):
Location (1): (Circle one)
Learning Center
Outdoors (Name of Center)

Circle Time

Skills or Corncepts reinforced (2):

Materials used (2):

Part B - to be completed by CDA instructor.

Preparation (3):

Introduction of activity and materials (2):

Level of childrens' participation (7):

1 4 7
Children watched Some listening Children actively
and listened to Some hands on involved, handling
adult materials,
' talking, asking
questions
KEY
16 - 18 = A
‘ 14 - 15 = B Total Points Available - 18
12 - 13 =C
10 - 11 =D Points Earned
0- 9=7F

Getting Started - 15
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PEYSICAL ACTIVITY (INFANT-TODDLER)

Make a toy or design a simple activity for your particular age
group which fosters physical development. Examples might
include:

for 0-18 months - textur: blanket, rattles, dump and fill
items, pull toys.

for 18-24 months - texture boards, drop in's, large blocks,
balls and "bean" bags.

for two year olds - balls/"bean" bags, simple puzzles, shape
boxes, blocks.

COMPLETE the following form on your toy/activity and give it to
the instructor at the time of the visit.

Name: Date:

Name of toy/activity:

Materials needed for toy or activity:

How will the toy/activity be introduced to the children? _

what do you expect the child to do with this toy/activity?

How did the toy/activity actually work? Does it need to be
changed in any way?

GRADING FORM (to be completed by the instructor)
Student toy/activity plan is complete (5 points)

Toy/Activity is well made (neat, sturdy,
safe) (6 points)

Toy/Activity is Developmentally Appropriate for
the age group (4 points)
TOTAL POINTS (15)

Source: Linda Ruhmann .
Getting Started - 16
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‘ TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

CDA PROCESS

Students will hear an explanation of the six
stages in the CDA Assessment System and see
the appropriate materials.

CDA Overview

Overhead projector

Six Stages in the CDA Assessment System -~
transparency

CDA Resources catalog or order form for each
student

Sample CDA Direct Assessment Application
Packet

Sample Professional Resource File

Using the transparency on the six stages,
explain each stage of the process to the
student and show the materials at the
appropriate times.

Going over this process with the students
helps clarify many misconceptions. A follow-
up activity could consist of filling out
order form for application packet.

30-45 minutes

Group
Verbal

CDA Faculty
San Antonio College

N p

Ut
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SIX STAGES IN THE CDA
ASSESSMENT SYSTEM

1. Inquiry

2. Collection of Documentation by the
Candidate

/

3. Application

4. Verification visit by the Council

Representative
/

5. Credential Award

6. Renewal

Source: The Council for Early Childhood Professional Recognition,
(Washington, DC).
Trans.
)
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TOPIC:

OBJECTIVE:

ACTIVITY:

J
MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

CDA PROCESS

Students will match key words and phrases
used by the Council for Early Childhood
Professional Recognition.

Matching.Words/Phrases With Definitions

Words/phrases mounted on 3" x 5" laminated
cards

Definitions on 8 1/2" x 11" laminated sheets
Student CDA competency books or answer sheet

Instruct students to:

1. Pass out words and definitions to
different students.

2. Students walk around, trying to match
terms and definitions.

3. If there are students who do not receive
either a term or a definition, they can
be "“checkers". Checkers need either the
CDA competency book or an answer sheet.

4. When finished, students can read these
terms and definitions to the rest of the
class.

Definitions could also be posted on the wall.
Posting them in alphabetical order makes them
easy to check.

20 minutes

Visual, Tactile
Group

CDA Faculty
San Antonio College

ooy
v
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‘ TOPIC: CDA PROCESS

OBJECTIVE: Students will develop a presentation on one
portion of the CDA process.

ACTIVITY: Putting It All Together (Presentations on the
CDA process)

MATERIALS: Butcher paper, markers and other materials
which students may request or provide

PROCEDURE: Instruct students to:
1. Divide class into 4 groups. Each group
is given one of the following topics:
a. The CDA candidate: qualifications
and responsibilities
b. The professional resource file
c. The CDA advisor: gqualifications and
responsibilities
d. The CDA representative:
responsibilities
2. Each group is to develop a presentation
0 on their topic to present to the rest of
the class.
3. Presentations

COMMENTS: Most groups used a role playing approach and
the other students found this helpful and
enjoyable. Instructor may need to help
students brainstorm presentation ideas.

SUGGESTED LENGTH

OF TIME: 1-2 hours (preparation time and
presentations)

LEARNING

STYLES: Group
Oral

SOURCE: CDA Faculty

San Antonio College
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

CDA PROCESS

Students will answer questicns related to the
CDA process.

Beat the Clock

Timer, noisemakers, questions (following
page)

Instruct students to:

1. Divide class into teans.

2. Give each team a noisemaker (i.e. drum,
shaker, bells, sticks, etc.).

3. Set timer (30-40 seconds).

4. Read question.

5. Whoever knows the answer uses their
noisemaker and answers the question.

6. If they answer correctly their team gets
a point. If answer not correct, the
other team may answer. If no team can
answer when timer sounds, then question
is discussed.

students really enjoyed this. It proved to
be a very effective way to review terms. The
list of questions includes several pertaining
to infants/toddlers. Credential questions
could be changed depending on group needs.
Stickers can be given as prizes.

20-30 minutes (depends on the number of
questions)

Group
Oral

CDA Faculty
San Antonio College
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10.
11.
‘ID 12.
13.
14.
15.
l6.
17.
18.

19.

20.

What
What
who

Who

Who

What
What
What
What
What

What

20 QUESTIONS (3 - 4 TEAMS)

does CDA stana for?

is the Council?
is the candidate?

is the advisor?

is the council representative?

is the professional resource file?

are the parent questionnaires?

is the formal observation?

is the early childhood studies review?
is the oral interview?

are competency statements?

How many competency goals are there?

How many functional areas are there?

Who
Who
Who
What

What

are young infants?
are mobile infants?
are toddlers?
is the direct assessment application form?

is the verification visit?

How many resource items are part of the professional
resource file?

What

is the supplemental observation?

CDA Process = 6




TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

CDA PROCESS

As a group, students will answer questions
concerning CDA.

Everything You Wanted to Know About CDA, But
Were Afraid to Ask

Group Inventory Form
CDA Assessment System and Competency
Standards books

Preparation for activity:

Divide students into small groups of 4 to 6.
/

Instruct students to:

1. Discuss questions and put down what they
"think" is the correct answer.

2. Check answers in their books.

3. Instructor may then lead a discussion on
questions.

This activity brought out misconceptions some
students had about the CDA process.

30~45 minutes

Group
Orazl, Written

CDA Faculty

San Antonio College

R
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9.

l10.
11l.

12.

13.

GROUP INVENTORY FORM

what are the different options for CDA? cCanter-based setting -

Infant/Toddler endorsement - Preschool endorsement (each could have

bilingual -~ Spanish/English endorsement) - Family Day Care Setting -

bilingual endorsement - Home Visitor Setting - bilingual endorsement

What is the national criteria used to evaluate a caregiver's

performance with children and families? The CDA competency

standards which are divided into 6 competency goals are further defined

in 13 functional areas.

What are the requirements to apply for a CDA credential?

1. Be 18 years or older

2. Have high school diploma or equivalent

3. Be able to speak, read and write well enough to fulfill the
responsibilities of a CDA candidate

4. sSign a statement of ethical behavior

5. Must be able to be observed working as a lead caregiver

6. Have at least 480 hours of experience working with children 3 - 5
(for that endorsement) within the last 5 years

7. Must have completed within the past 5 years 120 clock hours of
formal child care education with at least 10 hours in the 6
competency areas as well as observing and recording children's
behavior and child growth and development

Is the CDA the same as a degree? No - hours of training

different, competency based, renewable.

How much does it cost to get the CDA credential? Direct

Assessment - $15.00 application fee + $325 assessment fee + cost of

training. P3 Program - $1,500.

Do you have to be working full time to get your CDA? Ko,

must be able to be observed as lead caregiver. Program may operate a

few hours a day, a few days a week or all day.

Can a teacher assistant in a classroom apply for a CDA? You

must be able to be observed as a lead caregiver. You must be an active

part of the teaching process.

What does it mean to be competent? Be able to meet the needs of

young children in developwentally appropriate ways.

What kind of documentation is used to show that the

caregiver is competent?

1. A pProfessional Resource File

2. Parent Opinion Questionnaires (Candidate)

3. Formal Observation (Advisor)

4. Early Childhood Studies Review (Council Rep)

5. Oral Interview (Council Rep)

Whe can be an advisor? An early childhood professional who meets

qualifications. Council operates a national advisor registry.

Who observes the CDA candidate in the classroom? The advisor

and sometimes the person providing the training.

Is there a set form for the Professional Resource File? Yes

and no. No requirements for what it should look like. Definite

requirements for the 3 sections.

Why are parent questionnaires used? Who distributes them?

Purpose is to obtain feedback from parents about candidate’'s skills and

knowledge. Parent questionnaires are distributed by the candidate and

returned by parents in a sealed envelope.

l,"
‘oA
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

Picture

CDA PROCESS

Students will develop a timeline of important
events in their 1life.

Timeline

One half-sized poster board in neutral colcr
Magazines, ruler, markers, pencil, scissors

Instruct students to:

1. Show four to six important events in their
lives that influenced their decision to work
with young children.

2. Drawings, photos or magazine cutouts can be
used to illustrate events along the timeline.

3. Add one or two sentences describing events.

4. Alternate placement of illustration and
written description above and below timeline.

Words Picture Words Picture

|

Words

COMMENTS :

SUGGESTED LENGTH
OF TIME:

|

Picture Words Picture Words

Students can do this at home and then can use the
timeline to tell the class about events important
to them. This is most effective the second or
third class rather than the first. This would be
a meaningful assignment for students to complete
before writing their autobiography for the
Professional Resource File.

Follow up activity by instructing the students to
fill out this form and share their "Me" poems with
one another.

2 hours (construction of chart can be done outside
of classtime)

LEARNING
STYLES: Tactile

Group

Oral

A "ME" POEM

(First name)
Who is and
Who enjoys , , and
Who spends time ’ , and
Who is concerned about and

(Last nane)

SOURCE:

Aricie Catalani
CDA Faculty
San Antonio College
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OUTLINE FOR AUTOBIOGRAPHY

FAMILY AND EDUCATIONAL BACKGROUND

childhood -

family members:

area raised:

Any memorable incidents:

Education -
elementary:

high school:

college:

Other highlights:

Present family:

NTS IN LIFE WHIC
CHILDREN

CDA Process =~ 10
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

CDA PROCESS

Students will evaluate a competency
statement.

Competency Statement Evaluation

Competency Goal Statement Grade Sheet -
transparency

Competency Goal Statement Grade Sheet for
each student

Sample Competency Statement transparency
oOoverhead projector

Worksheet

Instruct students to:

1. Review the criteria using the grade sheet
transparency.

2. Hand out the grade sheet.

3. Go over the sample statement.

4. Use the grade shezt to evaluate the
statement.

5. Discuss how it could be improved if
necessary.

Worksheet was provided to assist students in
organizing information for competency goal
statement. Competency Goal Statement Grade
Sheet could also be used for peer editing
competency statements. Students can edit
each others work. Statements can be
rewritten and then graded by instructor.

30 minutes
Visual, Auditory
Group

CDA Faculty
San Antonio College
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COMPETENCY GOAL STATEMENT G

‘ Name Date

RADE SHEET

Competency Goal # Total

1. Statement begins with the
Competency Goal Statement

2. Statement is legible

3. Statement has correct spelling,
punctuation and grammar’

4., Statement is 200 to 500
words in length

5. Statement is written in the
Candidate's own words

6. Statement is easily understood

7. ©Statement accurately and
realistically describes goals
‘ and activities for/with
children within the last 6 months

8. Statement includes goals that are
related to the Competency Area

9. Statement describes activities
which are related to the goals

10. Statement has goals and activities
which are age-appropriate

11. Statement has goals and activities
which are culturally appropriate

12. Statement has goals and activities
which are individually appropriate

13. Statement addresses all Functional
Areas within the Competency Goal
Area

‘Key For Number 3
no errors - 12 pts
1-3 different errors - 8 pts
. 4-6 different errors - 4 pts
7 or more different errors - 0 pts

CDA Process - 12
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‘ Name:

COMPETENCY GOAL STATEMENT WORKSHEET

COMPETENCY GOAL

{Number)
(Competency)
MY GOALS FOR ¢ WAYS I MEET THESE GOALS:
(Functional Area
GOAL 1: GENERAL ACTIVITIES FOR THIS GOAL

ACTIVITIES WITH YOUNG INFANTS
ACTIVITIES WITH MOBILE INFANTS
’ ACTIVITIES WITH TODDLERS

ACTIVITY/EXAMPLE WITH SPECIFIC CHILD

GOAL 2: GENERAL ACTIVITIES FOR THIS GOAL
ACTIVITIES FOR YOUNG INFANTS
ACTIVITIES FOR MOBILE INFANTS
ACTIVITIES FOR TODDLERS
ACTIVITY/EXAMPLE WITH SPECIFIC ;HILD

Note: With preschool children, age of children can be used
‘ rather than the three age groups given here.

CDA Process = 43
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

CDA PROCESS

students will familiarize themselves with
oral interview portion of the CDA assessment
process by role playing Council,
Representative, Candidate and/or evaluating
answers given by student role playing
Candidate.

Role Playing Oral Interview

Written situations and observers evaluation
form for each group

Instruct students to:

1. Divide into groups of three.

2. Decide on roles of Candidate, Council
Representative and Observer.

3. Pass out written situation form to
"Council Representative" and observer
form toc "Observer".

4. Allow students time to read forms and ask
any questions.

5. Then “"Council Representative" conducts
oral interview with "candidate"
responding and observer evaluating.

Students can change roles for each situation.
Instructor may need to demonstrate, talking
through first situation. Caution
"Representatives" not to give hints. They
may direct Candidate's attention to a certain
part of the situation not covered by
candidate's response. ("What do you think of
this?")

1 hour (depending on the number of situations
used)

Tactile
Individual, Group
Oral

CDA Faculty
child Development Department
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SAMPLE WRITTEN SITUATIONS

Functional Area: Safe/Healthy
Age: Preschool
Setting: Center-based

Ms. Lewis is the lead teacher for a group of three~, four-, and
five-year old children. All the learning materials and toys are
sturdy and non-toxic. There is a heating unit which gets gquite hot,
so Ms. Lewis has put a "frowny face" on it so the children won't go
near it. First aid supplies are kept in the office, and Ms. Lewis has
posted a large red cross with a note to that effect.

In the classroom, Ms. Lewis has tissue, a rebus, and a plastic-
lined, closed trash can. She and the children frequently wash hands
during the day. When the children are outdoors, they tell a teacher
when they need to go in and use a tissue.

What do you think of Ms. Lewis' practices in Safe and Healthy?

Functional Area: Guidance
Age: Preschool
Ssetting: Center-based

Mr. Garza is the teacher of a group of four-year olds. Suzie and
Maria are in the Dramatic Play. They both want to be the receptionist
in the Doctor's Office that Mr. Garza has set up. Mr. Garza wants the
children to learn how to take turns, so he sets the timer for 10
minutes and tells Suzie she can be the receptionist first, then Maria
can be the receptionist.

What do you think of this situation?

Functional Area: Social
Age: Preschool
Setting: Center-based

Ms. Brown, the four-year old teacher has allowed one hour for
learning centers in addition to having certain centers open when
children first arrive. Today, Dramatic Play is set up as a shoe store
with lots of shoes, shoe boxes, foot measure, purses, and construction
paper for money. Two of the boys are in the "Shoe Store" stacking
shelves. Mary watches. Ms. Brown walks over to her and asks if she
wants to play in the Dramatic Play Center. She nods. Taking Mary's
hand, Ms. Brown and Mary walk over to the "Shoe Store". Ms. Brown
tells the two boys that Mary wants to play, too. She then leaves to
walk over to another center. The two boys tell Mary that they don't
want her to play. Mary goes to another center.

What do you think about this situation?

CDA Process - 15




Functional Area: Learning Environment
Age: Praeschool
Setting: Center-based

The early three-year old teacher provides a variety of play
materials such as puzzles, pegboards, beads to string, blocks, and art
materials are stored on low open shelves for free use. pramatic Play
is set up in house situation. Centers are labeled. Posters and.
pictures of different types of families, children with handicapping
conditions, adults and children of different cultures add to the
environment. Schedule allows for 1 hour - 15 minutes learning center
time and 30 minuvtes morning group time in which morning song,
calendar, pledge to flag, and two stories are read.

What do you think about this environment?

Functional Area: Safe, Healthy, Learning Environment
Age: Mobile Infant, Toddler
Setting: Center Based

Maria has been asked by her director to convert a former
three year old classroom into a classroom for toddlers 12 - 24
months. Maria checks to make sure all the plugs are covered.
She also moves the record player up to a high shelf. She plans
to use the counter space which is against the wall for the
diapering area. She has decided to leave most of the learning
centers which were set up for the three year olds, but will
simplify them somewhat since the children are so young.

What do you think of this situation?

Functional Area: 8Self, Social, Guidance
Age: Mobile Infant
Setting: Center Based

Tye Shoo, a 12 month old Asian child, is enrolling in the
infant center next week. Janie, who will be his primary
caregiver, has scheduled a conference to talk with the parent
about Tye Shoo's schedule (eating, napping, etc.). She plans to
encourage the mother to spend a little time with Tye Shoo in the
room before she leaves him on the first day. She feels these
things will assure that Tye Shoo feels comfortable and accepted
in his new child care setting.

wWhat do you think of this situation?

CDA Process - 16
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Your Name Your Role

Name of Candidate

Functicnal area(s) of question

Did the candidate include the following in her/his response?

It is important that all materials and toys be
sturdy and non-toxic.

It is inappropriate to expect that a "frowny face"
is enough to keep children safe from the heater.
There should be some kind of barrier in front of
the heater.

Hand-washing is important, and rebuses are a good
way to help children develop independence in health
habits. :

Tissues should be taken outdoors when the children
go out; there should also be a way for them to clean
their hands ou¥doors and a trash can for disposal of
used tissues ' .d wipes.

Putting up a red cross with a sign indicating where the
first aid materials can be found is a good idea because
a parent volunteer or a substitute teacher might need
to use first aid supplies on an injured child.

What do you feel were the candidate's strengths in answering the
question?

What do you feel were the candidate's weaknesses in answering
the guestion?

What recommendations would you make to the candidate about
her/his answer?

(o
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FACTORS TO CONSIDER FOR THE FIVE OTHER SAMPLE SITUATIONS

Your Nane Your Role

‘ Name of cCandidate

Functional area(s) of the question

Did the candidate include the following in her/his response?

Learning how to take turns is appropriate for four-year
olds.

If Mr. Garza solves the problem for the girls, they aren't
learning how to solve their own problems ¢gr how to take
turns.

Mr. Garza should us: the problem-solving technique to help
the girls learn to negotiate with each other.

Your Name Your Role

Name of Candidate

Functional area(s) of the question

Did the candidate include the following in her/his response?
o Provides time in the schedule for play interaction.

Provides opportunity to learn cooperative skills - shoe
store, possible jobs.

Did not help child enter play situation by offering a
suggestion or role.

Did not stay to see how Mary was getting along with
children.

Your Name Your Role

Name of Candidate

Functional area(s) of the question

Did the candidate include the following in her/his response?
Materials easily accessible.

Pictures demonstrate acceptance - child's family, race,
children with handicapping conditions - need materials.

‘ Schedule allows for ample time for learning centers.

Group time too long.

CDA Process - 18
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Your Name Your Role

Name of Candidate

Functional area(s) of the question

Did the candidate include the following in her/his response?

The teacher should examine other safety consideratiions
besides plugs and record player such as

- diapering supervision

- small and/or detachable parts on toys

- sturdy, safe equipment

- storage for cleaning supplies

The teacher should examine health considerations such as
- accessible water

- toileting facilities for older toddlers

- toys which are easy to clean

Teacher should provide a proper toddler learning environment

with such things as

- four activity zones

- soft spaces, alone places

- equipment and space which encourage movement

- materials which are multi-sensory

- room arrangement which allows toddlers to be as
independent as possible

Your Name Your Role

Name of Candidate

Functional area(s) of the question

Did the candidate include the following in her/his response?

The teacher should also talk with the parents about
the child's signals when sleepy, hungry, distressed

- the parent's ways of calming the child

- the child's favorite toys, songs, loveys

- common reactions of infants and parents to starting child
care

The teacher should encourage the parent to visit the center

several times with the child before leaving him for a full
day.

The teacher should encourage the parent to bring a favorite
object which the child can keep with him during the
adjustment period.

The teacher should check her pictures, books, dolls, etc. to
be sure Asians are represented.

CDA Process - 19
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SAFE

Candidate provides a safe
environment to prevent and
reduce injuries.

Source: The Council for Early Childhood Professional
Recognition, (Washington, DC).

Trans.




LESSON PLAN

FOCUS: SAFE

Listing Safety Standards and Inspection

OPENER:
LARGE GROUP: Imagining What Would Happen If...
‘ SMALL GROUPS: Charts
LARGE GROUP: Discussion
FEEDBACK: Adding safety Procedures and Materials
LARGE GROUP: Introduct ' .4 of Safe Observation Form -
Address o obtain individual copy of state
minimum standards for Professional Resource
File.
Safe - 1
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS :

SUGGESTED LENGTH
OF TIKE:

LEARNING
STYLES:

SOURCE:

SAFE

Students will list four types of
standards and/or inspections early childhood
programs must meet.

Listing Safety Standards and Inspections

Blackboard or one large piece of paper

Instruct students to:

1. List at least four different types of
standards and/or inspections an early
childhood center must meet.

2. Compare and discuss list with person next
to you.

As a group, students can then compile a class
list of standards. Students may need an
explanation of some of the standards or
inspections.

List could include building codes, fire
regulation, city health department
requirements, state licensing standards,
military standards and Head Start standards.
Copies of standards could be provided for

"examination.

20-25 minutes

Individual, Group
Written

CDA Faculty
San Antonio College

Safe - 2
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

SAFE

small groups, students will visualize,
discuss and illustrate results of situation
described by instructor.

Imagining What Would Happen If...

Newsprint, markers, masking tape and music if
desired

Instruct students to:

1. Relax in your chair...close your
eyes...get comfortable...breathe in
slowly...slowly, exhale slowly...slowly.

2. Now, think of a city where standards or
requlations or rules for early childhood
classrooms are unheard of... no
regulations or rules or standards of any
kind...no standards on number of children
in the classroom...no standards on the
size of the room...no fire
regulations...no sanitary measures, etc.

3. Visualize how the classroom would
be...visualize how the classroom would
look. Think of the children...what would
they be doing?

4. Have the students share their ideas with
the rest of the students in their group.
Have them discuss ways to illustrate this
on paper. Give them the materials and
time to illustrate their ideas. Each
group can then explain to the rest of the
class.

Students in San Antonio College CDA classes
really enjoyed this activity and created some
wonderful drawings which not only illustrated
the results of an imagined lack of standards
or regulations, but also gave good insight
about their understanding of the standards
and procedures.

30 minutes

Visual
Group-
Oral

CDA Faculty
San Antonio College
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

"~ LEARNING

STYLES:

SOURCE:

SAFE

Students will analyze procedures and
materials presently used in their individual
classroom and playground and determine
additional procedures and materials to be
used. These procedures and materials will be
listed on Safety Exercise Sheet.

Adding Safety Procedures and Materials
Safety Exercise Sheet (following page)

Instruct students to:

1. Think about safety routines and materials
used in classroom and outdoors.

2. List on Safety Exercise Sheet.

3. Share with another student.

4. List additional procedures and materials
that will make children safer in that
classroom.

5. Share with another student.

Remind students that they should implement as
many of their new ideas as they can.

20 minutes

Individual
written

CDA Faculty
San Antonio College

Safe ~ 4

-
u 0




‘ SAFETY EXERCISE SHEET

Procedures and materials I now use to keep each child safe in the
classroom and on the playground include:

5.
6.

7.

‘ 10.

Procedures and materials I intend to add to my classroom and
playground to keep them safe for each child are:

Safe - 5
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

SAFE

Students will complete inside environment
portion of Safety Observation Form evaluating
safety of their classrooms at the worksite.

Evaluation of Individual Classroom

Safety Observation Form

Preparation for activity:
Discuss each evaluation item.

Instruct students to:

Look for specific examples of each of the
criteria described. If they cannot find
specific examples, they may need to change a
procedure or add materials to the c¢lassroom.

students could evaluate campus child
development center classroom before
individual use in students' classroom<.

1-1 1/2 hours

Tactile
Individual
Written

CDA Faculty
San Antonio College

Safe - 6
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’ Name Number of Children

Center Maximum Points Available

——

Date Points Earned

SAFETY OBSERVATION
CLASSROOM

Directions: Look at the classroom very carefully. Write down
specific examples for each of the 5 items on these
pages.

1. Exits are marked. The following items are posted:
procedures for fire and other emergencies, exit plan, and
emergency telephone numbers. Some of these can be
understood by children.

Comments

2. Traffic paths are free of debris, obstructions or other
structural hazards.
Conments

Safe - 7
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Precautions are taken to protect children's safety in the
center; i.e., electrical outlets, electrical cords, heaters,
etc. are shielded from the children. Dangerous substances
such as toxic plants, plastic bags, aerosol cans, medicine,
etc. are not accessible to children.

Comments

Furniture, toys and play equipment are in good repair.
There is no peeling paint, sharp edges or points, small
parts or broken pieces.

Comments

Selection of play toys and equipment inside and outside is
appropriate for children's age.
Comments

Safe - 8
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FOCUS:

OPENER:

LARGE GROUP:

LARGE GROUP:

LARGE GROUP:

FEEDBACK:

LESSON PLAN

SAFE

Writing Safety Information Cards

Viewing safety videotape withr described task
Discussion

Working with slides or pictures of unsafe
conditions

Discussion of outdoor portion of Safe
Observation Form

Safe Observation Form

Safe - 9
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLE:

SOURCE:

SAFE

Students will write one of the ways to
insure children's safety on the playground on
a 3" x 5" card.

Writing Safety Information Cards
3" x 5" card for each student

Instruct students to:

1. Think about all the ways to insure safety
on the playground. What are some safety
considerations for the playground
equipment? What are some precautions to
take about the playground surface? How
should the children be supervised?

2. Write one of the ways to insure children
safety in ten words or less.

This activity will focus student's attention
on playground safety. Ideas from individuals
can be compiled to make one master list on
board or flip chart.

10 minutes

Individual
Written

CDA Faculty
San Antonio College
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TOPIC:

OBJECTIVE:

ACTVITY:

MATERIALS:

PROCEDURE:

COMMENTS :

SUGGESTED
OF TIME:

LEARNING
STYLES:

SOURCE:

LENGTH

SAFE

Students will view videotape looking for
answers to five questions on playground
safety.

Viewing Safety Videotape With Described Task

Videotape - "Playground Safety" by Joe
Frost

Instruct students to:

1. Write safety information cards as
described on previous page.

2. Introduce videotape and instruct students
to look for listed safety procedures on
videotape.

3. As a group list safety procedures.

Audiovisual resource list gives more
information on videotape.

45 minutes

Visual, Auditory
Individual, Group
Written

CDA Faculty
San Antonio College
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:
LEARNING

STYLES:

SOURCE:

SAFE

After a discussion on playground licensing
standards, students will view slides and
identify problems with playground equipment.

Working With Slides or Pictures of Unsafe
Conditions

Slides of hazardous conditions on playgrounds
Slides can be made from photographs
Illustrating article by Dr. Joe Frost in

(o) (see Resources -
Periodicals)

Preparation for activity:
Show slides of hazardous situations - some
more obvious than others.

Instruct students to:

1. Write down as many problems as they can
for each slide.

2. Have the students meet in small groups to
compare and discuss their responses to
the slides.

3. Show slides again allowing students to
point out problems and correction
methods.

If photographs or slides are not available,
students could be taken to a playground which
does not meet licensing standards.

20 minutes (if slides are used)

Visual
Individual, Group
Oral, Written

CDA Faculty
San Antonio College

65
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PLAYCROUND

Directions: Look at the classroom very carefully. Write down
specific examples for each of the 5 items on these
pages.

1. There is 8 to 10 inch deep-cushioning material such as
sand, pea gravel or shredded wood under all swings, merry-
go-rounds, slides and climbing equipment. Absorbent
material is loose rather than compacted. There is an
absence of foreign objects in the absorbent material.
Comments

2. Play equipment is in good condition, i.e. there are no

sharp edges, broken or rusty parts, splinters, pinching
parts, loose bolts.
Comments

6o
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3. Children are made aware‘9f safety practices and taught
safety rules. ”
Comments

4. Staff is stationed so that entire playground is visible.
Comments

5. Surface of playground is checked for litter, holes, standing
water, dangerous insects, poisonous plants, shrubs and
trees.

Comments

G7
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FOCUS:

OPENER:

LEARNING
CENTERS:

LARGE GROUP:

FEEDBACK:

LESSON PLAN

SAFE

Limited List

Toy safety

Safe curriculum material
Plant safety

child abuse resocurces
Safety activity

Books

Discussion

Student note

€5
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TOFPIC:

OBJECTIVE:

ACTIVITY:
MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

SAFE

Students will list five methods of
ensuring toy safety.

Limited List

None

reparation for activity:
Write the following stem sentence on board or
flip chart: To be safe for young children,
indoor toys must...

Instruct students to:
1. Complete this stem sentence five times.
2. List responses from the group.

This activity will lead right into
introducing the learning centers. You might
alsc want te show the choke tube and explain
its use.

10 minutes

Visual, Auditory
Individual, Group
Written

CDA Faculty
San Antoriio College

CI
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CPSC RATTLE TEST

Preparations:

1. Draw an oval 1 3/8" by 2" on a piece of cardboard.

2. Cut ocut oval.

3. Use this card to test rattles. If rattle can pass through
hole to a depth of 1 3/16", discard the rattle.

Source:

U.S. Consumer Products Safety Commission

Safe - 17
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TOPIC:

‘ OBJECTIVE(S) :

ACTIVITY:

MATERIALS:

PROCEDURES:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

“JOURCE:

SAFE

Students will evaluate five toys using a
Safety Evaluation Form.

Students will evaluate three safety
curriculums using an evaluation form for safe
and healthy curriculum kits.

Students will write on paper five phone
numbers of child abuse agencies and helpful
organizations and brief description of
services provided by each.

Students will collect material on
poisonous plants and copy local poiscn
control center and extension service phone
number.

Learning Centers: Toy Safety and Community
Resources -

Large selections of children's toys - both
good and bad examples - ruler, rattle test,
choke tube

safety materials (see Safety Education
Materials--Safe-32)

Community assistance directory for local area
Resources on poisonous plants (see Printed
Resources - Books) Other resources could include
Girl Scouts Manual, county extension services,
poison control centers, Department of Public
Safety

Markers, paper

Instruct students to:

1. Read direction sheet

2. Proceed to visit each learning center. ¥ou
may start at any center where there is room.

This is a real opportunity for the instructor to
model interaction skills, observing, giving
information when needed, encouraging and asking
questions. It is very beneficial for students to
discuss experience. Safety evaluation forms are
provided for both infant/toddler toys and
preschool toys. Students may be encouraged to
bring toys for evaluation purposes.

1-1/2 hours

Visual, Tactile
Individual
Oral, Written

Peggy Apple and CDA Faculty
San Antonio College

Safe - 18
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SAFETY LEARNING CENTERS

All four learning centers are planned for you to be actively.
involved with the materials. You will learn safety information
to be used in the classroom.

Use this handout as a direction sheet and as a checklist to
indicate that you have completed each step. Hand in the
completed checklist at the end of class.

Check when completed.

Learning Centers

a‘

Toy Safety

1. Read evaluation form

2. Select five toys to evaluate

3. Each toy will be numbered on paper and have a

separate column.
4. Make sure to fill in the comments selection in order

b.

for this paper to be helpful to you in the future.

Safety Curriculums
1. Read evaluation form

2. Select curriculums to evaluate.

3. Evaluate each kit. Discuss evaluation with

C.

other students.

4. Resolve to evaluate safety curriculum you are using
to determine appropriateness. You might also like
to send for some of this material.

Examine Community Assistance Directories

1. Design a chart to display emergency numbers.

da.

2. Write five brief descriptions of agencies that would
be of assistance to your center.

Examine Pictures of Poisonous Plants.

1. Make a list of poisonous plants common to your area.

2. List ten common poisonous plants. Describe and/or
sketch.

Safe - 19




TOY SAFETY EVALUATION FORM
FOR PRESCHOOL TOYS

Directions: Briefly describe the three toys you will evaluate.
Then rate materials for safety, circling "yes®" or "no". Make
specific comments for each.

Toy 1 Toy 2 Toy 3
Description Description Description

1. Toys are well-constructed and durable.

Toy 1 Toy 2 Toy 3
Yes No Yes No Yes No
Comments Comments Comments

2. Painted toys have a non-toxic label.

Toy 1 Toy 2 Toy 3
Yes No Yes No Yes No
Comments Comments Comments

Safe - 20
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3. Toys do not have parts that are propelled through air.

Toy 1
Yes No
Comments

Toy 2
Yes No
Comments

Toy 3
Yes No
Comnments

4. Toys that are plastic are constructed of plastic that can be
bent rather than hard plastic that breaks and leaves sharp

edges.

Toy 1
Yes No
Comments

Toy 2
Yes No
Comments

Toy 3
Yes No
Comments

5. Dolls or stuffed toys do not have facial ieatures, heads or
limbs that could come off easily exposing sharp points or

wires.

Toy 1
Yes No
Comments

Toy 2 Toy 3
Yes No Yes No
Comments Comments

Safe - 21
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TOY SAFETY EVALUATION FORM
FOR INFANT AND TODDLER TOYS

Directions: Briefly describe the three toys you will evaluate.
One should be a rattle. Then rate materials for safety, circling
yes or no. Make specific comments for each.

Toy 1 Toy 2 Toy 3
Description Description Description

1. Toys are at least 1 1/2 inches in diameter to prevent
swallowing. Use choke tube if available - can determine
safety by length as well as diameter - can also measure
diameter with ruler.

Toy 1 Toy 2 Toy 3
Yes No Yes No Yes No
Comments Comments Comments

2. Toys are washable.

Toy 1 Toy 2 Toy 3
Yes No Yes No Yes No
Comments Comments Comments

Il
i J
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3. Toys are well constructed with no parts that could be easily
be pulled off such as eyes or nose of animal or doll.

Toy 1 Toy 2 Toy 3
Yes No Yes No Yes No
Comments Comments Comments

4. Stuffed toys are small and light enough so they will not
suffocate child. :

Toy 1 Tcy 2 Toy 3
Yes No Yes No Yes No
Comments Comments Comments

5. Rattle is large enough to avoid being a choking hazard. Use
CPSC Rattle Test. Note: if rattle can pass through oval
opening of 1 3/16", rattle is not safe.

Rattle
Yes No
Comments

b
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EVALUATION FORM FOR SAFE AND HEALTHY
CURRICULUM KITS

Kit Information --

Kit 1 Kit 2 Kit 3
Name Name . Name
Address Address Address

Directions: Evaluate the three Kkits.
Circle "yes" or "no".
Make specific comments for each.

1. Rate Materials

a. Materials are well constructed to allow handling by

b. Materials are attractive, colorful and appealing to
preschool children.
Kit 1 Kit 2 Kit 3
Yes No Yes No Yes No
Comments Comnments Comments
c. Materials are developmentally appropriate for suggested
age group.
Kit 1 Kit 2 Kit 3
Yes No Yes No Yes No
‘ Comments Comments Comments
. Safe = 24
L bt pey
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children.

Kit 1 Kit 2 Kit 3
Yes No Yes No Yes No
Comments Comments Comments




Materials do not have advertisements or prominently

displayed brands.

Kit 1
Yes No
Comments

2. Rate curriculum

a.

Kit 2
Yes No
Comments

Kit 3
Yes No
Comments

Suggested activities are hands-on and concrete

activities.

Kit 1
Yes No
Comments

Material can be used by the children in
manner during learning center time.

Kit 1
Yes No
Comments

DictatLd art or "pictures to color" are

curriculun.

Kit 1
Yes No
Comments

Kit 2
Yes No
Comments

Kit 2
Yes No
Comments

Kit 2
Yes No
Comments

o~
oo
[

Safe - 25

Kit 3
Yes No
Comments

a self-directed

Kit 3
Yes No
Comments

avoided in this

Kit 3
Yes No
Comments




d. Safe/Healthy concepts are developmentally appropriate.

Kit 1 Kit 2 Kit 3
Yes No Yes No Yes No
Comments Comments Comments

3. Consider possible use - choose a or b and respond

a. This could be used in early childhood classroom in the
following manner:

Kit 1 Kit 2 ¢ Kit 3

b. This should not be used in an early childhood classroom
for the following reasons:

Kit 1 Kit 2 Kit 3

Note: Addresses for Safety Education Materials are provided in
the resource section.

Safe - 26
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

SAFE

Students will describe on paper feelings
about class or progress in class.

Student Notes

None

Instruct students to:

1. Write several sentences on how things are
going.

2. Also, you may ask any question you might
have about class this evening or about
CDA.

3. Sign your name and hand in.

5 minutes

Individual
Written

CDA Faculty
San Antonio College

Safe - 27
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

SAFE

Students will select one of their

classroom safety rules, print and illustrate
rule and justify use and method of
introduction to children.

Illustrating Safety Rule

Large sheet of paper for each student
Markers

Instruct students to:

1. Think about your safety rules and pick
one that is particularly important.

2. Print rule in positive terms and
illustrate rule in order for children to
read without words.

3. Have students create pencil draft to be
checked by instructor before starting
final product.

4. Students will then meet in small groups
and justify use of rule to rest of the
small group members and explain or
demonstrate creative ways of introducing
rul~ to class.

Determine level of understanding of
positively stated rules and need for safety
rules before doing this activity.
Illustrated rules could be displayed in
classroom walls.

25=-30 minutes

Visual, Tactile
Individual, Group
Oral, Written

CDA Faculty
San Antonio College

Safe - 28
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SAFETY EDUCATION MATERIALS

AAA Texas Division Public Relations and Safety Department
P.O. Box 1986
Houston, TX 77001,

AAA Foundation for Traffic Safety

8111 Gatehouse Road, Room 328

Falls Church, VA 22042

(child pedestrian and traffic safety materials)

Ford Motor Company

Research and Information Department
The American Road

Dearborn, MI 48127

(traffic safety, seat belts)

Lakeshore Learning Materials
P.0. Box 6261

Carson, CA 90749

(free choke tube with order)

National Association for the Education of Young Children

1834 Connecticut Avenue

washington, DC 20009-5786

(Children riding on sidewalks safely (CROSS), Walk in traffic
safely (WITS) and We love you--Buckle up! curriculums)

National Safety Council
444 North Michigan Avenue
Chicago, IL 60611

State Poison Center,

The University of Texas Medical Branch
Galveston, TX 77550-2780

(pamphlet on poisonous- plants)

U.S. Consumer Product Safety Commission
Washington, DC 20207
(Toy Safety Curriculum)

Safe - 29




RESOURCES ~ AUDIOVISUAL

Beaty, Janice J. "Skills for Preschool Teachers" (8 filmstrips)
Elmira, New York: McGraw.

"Building Quality child Care: Health and Safety" Washington,
D.C.: National Association for Education of Young Children.
($39.00C)

Frost, Joe. "Playg:i>und Safety" (videotape) Austin, Texas:
Department of. Human Services, 1986. ($25.00 payment must
accompany order)

RESOURCES - BOOKS

Aronson, Susan S. Health and Safety In Child Care Setting. New York,
New York: Harper Collins Publishers Inc., 1991.

.omer, Diana E. Developing Safety Skills With Young children.
Albany, New York: Delmar Publishers, 1987.

Frost, Joe L. Plav and Plavscapes. Albany, New York: Delmar
Publishers.

Feeney, Stephanie. Christensen, Doris. Moravcik, Eva. Who Am I
In The Lives of Children? New York, New York: Macmillan
Publishing Company, 1991.

Kendrick, Abby Shapiro. Kaufmann, Roxane. Messenger, Katherine
P. Healthy Young Children. Washington, District of Columbia:
National Association of Young Children, 1991.

Marotz, Lynn R. Rush, Jeanettia. Cross, Marie. Health, Safety,
and Nutrition for the Youna child. Albany, New York: Delmar
Publishers Inc., 1989.

Minimum Standards. Austin, Texas: Texas Department of Human
Services, 1985.

National Academy of Early Childhood Programs. Guide to
Accreditation. Washinton, D.C.: Naticnal Association for the
Education of Young Children, 1985.

Phillips, Carol Brunson (Ed). Essentials fer child Development
Asscciates Working with Young Children. Washington, D.C.:
Council for Early Childhood Professional Recognition, 1991.

RESOURCES ~ PERIODICALS

Frost, Joe L. "Preventing Playground Injuries" Texas Child Care
Quarterlv. pp. 20 - 27, Spring 1983.

Langham, Barbara. "Your Place is Poison proof? Look Again" Texasg
Child Care Quarterly. pp. 3 - 9, Summer 1987.

"Plants and Children® Texas Child Care Quarterly. pp. 11 -
14, Winter 1989.
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Source:

HEALTHY

Candidate promotes good

heaith and nutrician and
provides and environment that
contributes to the prevention
of iliness.

The Council for Early Childhood Professional
Recognition, (Washington, DC).

Trans.




FOCUS:

OPENER:

SMALL GROUPS:

LARGE GROUP:

FEEDBACK:

LESSON PLAN

HEALTHY

Each One - Add One

Imagery and Role Playing Teacher/Child
Interaction

Discussion - Heralthy
Observation Form

Health Collage

Healthy - 1
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

HEALTHY

Students will describe one healthy
practice in ten words or less.

Each One - Add One
None

Instruct students to:

1. Select a recorder.

2. Start on one side of the room and
instruct students to give one healthy
practice in ten words or less.

3. Each student will guickly give one
healthy practice.

4. Encourage students to avoid repeating one
already given.

This activity can lead into a discussion of
health practices. If a student says,
"They've said all the ones I thought of", say
"Give an example of how you carry out one of
those health practices".

20 minutes (depends on size of class)

Individual
Oral

CDA Faculty
San Antonio College
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TOPIC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS:

SUGGESTED LENGTH
Q# TIME:

LEARNING
STYLES:

SOURCE:

HEALTHY

Studants will role play teacher/child
interaction in a stressful interaction and a
relaxed situation.

Imagery and Rcle Playing Teacher/Chiid
Interaction

None

Encourage students to:

1. Close their eyes and think of a very
supportive teacher. "How does he or she
look? What kind of expression is on her
face? What does she do while children
are in centers or eating or getting ready
for nap time? What does she say?"

2. Encourage students to work with partners
-~ one role playing teacher; one the
child. Then switch.

3. Discuss feelings.

4. Then have students role play
teacher/child interaction in a classroom
which has been filled with tension and
stress. Have them think of responses to
the same question and then role play.

Students may share with the whole group if
they choose. Instructors should be sensitive
to individual and group responses that may be
different from instructor's expectation.

30-35 minutes

Tactile
Group
Oral

CDA Faculty
San Antonio College
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TOPILC:

OBJECTIVE:

ACTIVITY:

MATERIALS:

PROCEDURE:

COMMENTS :

SUGGESTED LENGTH
OF TIME:

LEARNING
STYLES:

SOURCE:

HEALTHY

students will evaluate their classroom
at the worksite using Healthy Observation
Form.

Evaluation of Classroon
Healthy Observation Form
Preparation for activity:

Discuss items on form with students.

Instruct students to:

.Give specific examples and information.

Complete all items. If a certain
practice is no'. carried out in the
center, do you do anything else? For
example, if you did not have tooth
brushing at your school, what kinds of
activities have you planned concerning
dental hygiene?

This observation form gives students an
opportunity to evaluate their room and work
on items that are lacking. Classroom
instructor can use the same form to evaluate
and compare completed forms. Follow-up

.discussion could be used to exchange

different ways criteria can be met. This
form could be used as observation form for a
classroom other than candidates.

1 hour

Tactile
Individual
Written

CDA Faculty
San Antonio College
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Name Number of Children
Center Maximum Points Available
Date ' Points Earned

HEALTHY OBSERVATION

Directions: ILook at the classroom and classroon procedures very
carefully. Write down spec examples for ear ; of
the 10 items on these pages.

1. Room is adequately ventilated with adequate light and
comfortable temperature.
Comments

2. Toys and equipment are clean. All areas are kept clea